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of Chikl Ifeu')/ears ago, Presslel '(1998) wrote a book about elementary-level l ireracl,
I linstructi on, Reading Instruction That works; The Case.fbt- Balanced Teaching.
A main message in that book is tirat excellent elementarl, hteracl, instruction bal-
ances skil ls instruction (e.g., pironics, conprehension strategies teaching) and holis-
tic l i terac1, opportunities (reading of authentic l i terature, composing in response to
text). In making that case, Pressley reviewed substantial evidence validating the pos-
itive impacts on literac;, achievement of manl' elements of elernentary 1iterac1,
instruction. He also revieu,ed evidence that beginning l iterac1, classrooms in which
achievement is high are r- i  p i f ied b1 balanced reacJr in: .

The message \^,as strong ancl cleal that the tu'o u,an-ing camps in elementart, lit-
erac\r \/ere both u'ron-e. The avaiiable evidence favors neithel those pronrotir.rg ple-
domiuantiv shlis-focused lileran, teaching nor tfiose favoring environirents filiecl
u'rth holistic experiences to the exclusion of sli l ls instruction (e .g.. \\,hole lairgnage;.

Tl"re term "balance" has definitell, caught op. As is gflen lhe case. ho\r,eyer.
tnant' began to \\,rap themselves in the tenn q,i l iror-rt regard lo u,hether.theit positign
tvas cotisistettt u' ith Plessiey's (1998) intention tn Readittg lnstructiort TlrcLt \4iorl;.s.
Thus, in the past several years. rrany othel books have used tire phr:ase "balanced
instructiott" or sorlre variation of this pil 'ase. Son'ie oi ' these recent boolis sllggest
irear,\ '  doses o{ skri ls, u' ith iran),pages devoted to conceptualizing, descrbin-q. arcl
defending shil ls instruction \\,hile luentionil lg holistic opporttinit ies onlf i l l  passilg,
Othels devote lnany pages to conceptualizing, describing. and del'ending holisric
teaching, and recoutnend slclls inslruction as son'rething that can be clotre in the con-
lext oj 'holistic t 'eading and writ ing and only when the need arises.

We should have attt icipateci intbaiancetl conceptions of balauced teaching.
Ilelore Plesslet'u,tote lhe book ol balancecl l i lelacv insh'Lrcticu. he edited one u,ith
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i r l i t r .  r i l t l t l i , :  : i ' t -Lr i t r ' :  u i - ; : : , . r : ' , .  . t ' i " r i , ,  l l ;u i : l , l  l i ic t ' . -L:  i l  \ ' iLnLr l \  r r i  conct l ,

t tons o1 i ra lancc. r r ( ) l l  c i )nc 'Jplr()n) I r r ( ) r ' r  t l i i l \  j i \  i l rvolr t rg s l , i l ls .  ieacl i i r !  lo t l rosr

clc l r r l - r  in t i tc  u,holc i l i i rguagc ciLnr l - , .  - f i r i t t  sontt ' r . l 'hul  cotr l t ts i t i r  nt ishnrash r-rJ eorr-

ccJ) l io l l r .  in iaet .  r r rot ivatcd th l  er t tp i rasi .  r t rJ ' tesslcr ' -s sr t l tser lLrr :n1 horr l .  thal  bal lLncct l

instr-ucI iorr  le l ] l , r  r r rcans r i  lo l  ( )1 s l . i l is  rnstrLrct ior  r r r  t l r r  c()nLcxl  o i  r r r i rssivc ] ro l isLjc

tcachin! ' l

Sincc hrs l t )9E booi i .  r rothirr l  l t i rs 1t i rP1-rctrr t l  l t ,  Pcrsrt tc l r '  l ' russlcr  t l r l l  i tc  r : r r -ecl
j r  iuVo: i l r r  l [ r ]arrrc i l  l l ]suLruLr()rr  r r :  eot tucl t 'c t i  1r  t l la l  \ /o lL lntc.  c iespttc l i tc  r iLral  l rer ' -
succt iver- t l ros ' ;  o l  sorrrc s l i i l l : ,  cr t l i rusnrst : ,  u ' i r r r  i rc l rcvc l l r i r l  l lL i l incccl  i t rs l r -Lrct ior t  is
s intplr  u ' i ro i r  iunluagc i l  t l t i l  c i is-r :u ist  iLn( l  sonrt  u ' l ro lc l i rn lLur, !L l l lc()r ' is l ! ,  r , , ' l . ro i , tcq
blr i l r rcct i  i r r t t r -Lrc l ro i - ,  l rs s l i l lJ :  i ls l t ' i r i i t r t ,  \ \  i l i  nr ! - 'c l  r  ) \  c i  l \ - )  ,  i l i l ! :  i ( ) ( )1.  ar t t r .  i , t , :ss ic_r

i i i i ( l  l1 l : .  col lg los ' '  . jL l5 l  l , - - i ) i  \ i t lL l \  l l t r  r l icCt lV0 al lc l  r t te j ' icct tVc elet l let lLat ' ) ,  i t lStrUC-

t ion.  \ \ /hcnevel  thcr- \ 'have l i rurrc l  ln elenentrr '_\ 'c lassr.c>or.n i r r  which l i teracl ,e l t -g i rge-

nrenl  \ /as l r igh.  the,v Iound balancecl  teachinu as conccived in t l re i998 bool l .  us wel l
as e Viclence thal l i ter-ac,y cleve loPiuenl \ \ ,as on cc)Ll|se.

In th is chaptel .  \ ,s ls l r lew t l tc evic icnce lo l  balancecl  l i terac-y instrLrct io l t  i l t  t l le
eletr lentat '1'  ) /eal 's, f  octLsing especial l , t '  ol l  recel l t  developtl lett ts t l tal  inclease confi-
denceinthe l99Econcepl ion.  lnclc l ingso.\ /especi f ical i l , rnakethecaserhatthebal-

ar)ced inslruct ional nrodel is part icLrlarly 'applopriate anrl  benef icial { ir  studenrs i . l ,ho
have init ial  dif f icult ies in learnin-s to read and u,r i te. What ra, i l l  beconre apJ)alent by
the end o1'the art icle is that balancecl instruct ion leqLri les knor. l , ledge ol hou,to carry
out effect ive ski l ls instrLrct ion as well  as high au,aleness of how tc) teach hol ist ic
readin-c and wli t ing. Balanced classroonls leveal both forms of instruct ion, teaching

that is both contpl icated and coherent. as \\ /el i  as tai lored to the needs of individual
students.

B {I-.{! CIN G IITT\T ET-,8[IEI\T'S OF IITSTRI-] CTI OI\I
A centi 'al ciaim made lrere rs that excellent i i tc'racv instrucric.ru rs Lralanced ri i t i t
respect to ski l ls  and holrst ic crLrniponenls,  The lo l lou' ing discussion cxplains hou'rve
knov, th is to be the case.

Sun ep of' \onrinat,eti"Fiftrlrctlr e Eurinrit!']'Ekfacllet,s
Pt essl t ' r . I { i rn l i i r i .  anci  \ i rkoi  1 l ( . ) t . )O)sLu'r 'er .eci  ut l } - r 'e sJrecled l lnul i l r - ! : r ' l ic ie ieacircrs
airoLr l  Lhei l  l i ter . lc i ' tnstrr- tct ton pr.act ices.  Thc l l rst  c l ra l lcngc \ \ ' i rs l ( )  jc lent i l ' r 'a sarn-
ple i r l  tcachels.  lo c lo so.  Plesslc-r 'et  a i .  \ \ ' r 'ote t i r  -5(J r-e 'c i  n.  s i r l )e i ' r , isols across the

nat ion und r ts l tecl  eacir  o1' thet t t  t ( )  n() l r ) inatc onc kincler ' .uat ' te l t .  one grurclc-  L and one
gracle-2 teachet. in t i re i r .c l is t r ic t  i is  e1' lect ivc in edLrcat i t r -s t l tc : i l  s tLr t lcnts te Lreconle
tc i tc lcts l t t tc l  rvt ' i tc ts.  J i t  genernl .  thc sr- tpervisor ' .s rront i i t i lecl  tcaclrers u, l tor l  they i rad

obset ' r ,c( l  c l i rcct ly at tc l  u, l to hlc l  exccl lent  re l )L l t0t ions u ' i th adntrrr ist lntor 's.  otheL
tei tc i re ls.  nt tc l / t . r i  l lutents as bci i tg e1'1 'ecl ive i i t  s t i rnrr lat ing l i l "e lact ,c lcvclct l t rnent.

ln t l te f i ls l  p l rase ol ' t l ie i r rvest igat ior t ,  e i rc l r  nonr i l t i lLccl  teacl tc i  n ' r rs asl iecl  t r r  l ls I

l0 i l rs l lLrct ioni t l  1t t -acl iccs L 'sscnl i i r l  to I t is  r r r ' l rcr  l i tc l l rcy instruct ion. ' lc l rchcr-s u ' l to
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responoed in thc irrsr pitasc ntentroned morc ti ian 30(i ci i i ierent practices. ln the sec-

6ncJ phase o1'thc srud1,. lhe reacirers responded [() a tuore locused cilreslronttaire.

r,, 'hiclt posed one question lbr each oi the 3(X) practices cited irt the i i lst phase ol the

stud\.. to determine the prevaience of the varic-rus practices.

The clverarching finding in the studl was thal these primarr'--Qrade teachers dtd

rnan,v dif l 'elent things to supporl and encourase the l iterac-t' development o1 theil str-r-

dents.  The teachers in th is studl ' reyrorted being extrentel l 'eclect ic in t l te i r . I i te lacl ,

insrructicrn. Yes. thrs trou;r i'avored *,holc-langua-ue principles. u,ith L)79i repctt'tint

thal tfteir instrLiction reflects al ]eas1 sonreu'ltal the tenels of'a,hole-lzrnguage instruc-

rion. \ 'er t lre1, xit1l repr;rLcd ofi 'enng irecluenl sit l ls instructir-rtt, troti: in thc contexi o{

actual readin! and u,rit ing and in lessons rn u,hich thc sli i l is $/ere i.soiated and prc-

sentecl in a decontextualized srtuation.

Theit responses did not seem to be cr-rnsistent u,ith an), of the ntore extl 'ente per:

spectives that have been offered in fhe literacy debates ol the 20th century. The;, gst-

tainl-y ciid not aclvocaLe skil ls-first instruction, nor did their responses t 'eveal an;,t l 'r ing

coltsistent with a whole-word approach. Their version of q,hole language was tem-

pered by much attention to skil is inslruction, although the rnore commitled the

teacher was to whole language, the less skil ls instruction he or she reported.

These teachers were colnn'litted to balancing a nunber of cotnponetrts. some

more consistent with whole language and some nrore consistent with skil ls instruc-

tion. Although a nunber of primary-level researchers (e.g., Adams, i990; Cazden,

1992; Delpit, 1986; Duffy, 1991; Fisher & Hiebert, 1990; McCaslin, 1989; Presslel ',

1994; Stahl, Ir4cKenna, & Pagnucco, 199{1had advocated such balancing before this

study appeared, Presslel', Rankin, and Yokoi (1996) fleshed out the balancing model.

Their teacher reports raised the possibility that the balance nodel was extremely

conrplicated. Based on Pressley, Rankin, and Yokoi (1996), effective curricular bal-

ancing is analogous to juggling hundreds of balls in the air. To further complicate

this intricate juggling act, the precise balance of balls varies flom child to child and

situation to situation dur:ing the school da1'.

Follouup on Lit,cracl' llevelopnenl,
Jne of t ire most interestin-e and surprising findin-gs of the survev of uominated-effec-

:ive priruan'-grades teachers \\ 'as the teaclters' rePorts ab()Lll teachirlg siru-tgling

:reginning leadels. Basicall i,. the-r,said tirat instruction i 'ol strr-rggliug readers did not
1iffer qu:i l irativell '  frour iustmction fbr theil other stLrdents. \ 'es. skil ls insti 'uction
t\jas ntore exteusive and intensive than u,it lt normally achiet' i ttg studeltts. but strug-
gling leadels also rveLe iurmet'sed in l itelatui 'e and wlit ittg experiences.

This finding ivas intriguing enotrgh te prolltpt Rankin-Ericksou alid Plesslel '

i2000; to lo l lou, i t  Lrp.  Speci f ic lJ l l ' .  the fo l lo l r ' -up tesearch st t tve) 'ecl  pr t tnary- level

:eaclrers who ale especiall l , concerned u,ith struggling readers-that is. prinraly-

level special educalion teachers ri,honr their administlators consiclet'ed to be hlghl),
:fTective in stirnulating l itelacy development. The methoclologl, in t lte stucly was
; i r r r i lar  to the rnethoclology in l i ie i ) l 'cs.s ie) 'et  a l .  ( )996) invest i -cat iot t .  iv i th atr
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. ) l t : j r - : l i i l - . .  . i , .1:J l t \ l t .  \ ' \  j r iL.  
" t l :  l l r :  : t ) ) . l l i l i r ;  : l lJ11r: l lL:  l l r  \  ( )L l l  l l t j l - i ic \  l l ls t l  t lc t l ( ) l l  . ' l

io l i0$cct  l r \  i i  r : lgtai lcLi  L l [ ] . \Lr i lJrr i l l l !  iL i i , i l l : l  t rucl)L: l ' . \  i lbot l l  c iLci l  o i  l i re tnsl | r . tctror[L]

I ) tacl i0e\  lher nrerr l i r ; i recl  i r  t i rc i r  o l rc l l -endecl  iesl lonses.

.JusL as i , 'as t ire case u'1t ir  t i rc sur' \ /e\ '  t l1 l l ()nrinated-eflecl ivc- yl i inar_-r - ievel leach
eis.  thc u(,)nr inatcd-ei lect j \ /c.  p l i i .nat- . \  l1:vc1 special  cducator ' : ,  nrcnt io lcal  f rLrncl lccis oJ

spcci i ic  c lct t tcnls o1 insl t -uct iotr  i r r  t l re i l  rcsp()nsls 1()  thr  ( r l )eu-cldcd clr- resLioir . 'J ' i rc

secorcl  c lL icst i t lnnl i i ie t i l l )J lccl  :1- i ( r  inst ILIc l rOnrLl  P|rctrces.  as i [ ic l  beerr  thc ctLse i r r  t l rc
J ' r ' t t , . : i r t .  I iarr l ; in.  a i rc l  ) ' i r i io i  ,  l  L) t )6 . l  ut i  ,  .

l ' l t t  t t rosl  i r t lcr- tst in l .  ovct  at : l r i r tg cotreiLts iotr  o i  l l r r : lLrc i r  r , tas l i ra i  thc i r rs l l i rc
i ior t  lcpot ' tccl  b l  t i r t  t tot t t i t taLccl  c l l 'cct ivc.  pr in lLn l t re i  sJrcci l r l  cr lLrc l r lor :  $ i r :  l r ( ) l
r i tLrc l :  t i i l lcrcr t t  l lor t r  t l tc  nrs l tLrc i io i r  l r i l , ( ) r tccl  i r i  l l r r  r ront inzrtct l -c l lcc l tvt .  l ls l - lnrr l l
. . j i - l r : ; .  

- l  
i i :  . i :s i i i t r f ,L,  . .  L l . i1 i  . l r i |  ( ) r  \1.111: l i ! ! l l 'L l - l i t i )1:  1] t  'a l l . j l t  l : - : . , )on: . .  i tLf  i  i j rCt

l1st ,  tept i r lcc l  exter ls i \ /e l r te laLule an( i  u,r ' i t ing expel iences. In genel t i l ,  t lLe expl ic i l
ness and cott tp ieteness o1 skr l ls  inst i 'uct ion u,as repur ' led ers incl 'easing rv i th t i re sever ' -
i t l  o l  the stucients '  d i fJ lcLr l t ies in )earning to lcacl

Al thoLtgh sonre ski l ls  instrLrct ion \ \ /as por l ra) ,e( l  as c iecontextLraj iz-ei l .  ntosl  s i l i l ls
instrLtctiort \\,as reported [o occul in tire oontext o1 r'ea] reading ancl rl,r ' i i in_s.' l-hese
leachers u,ere etnphat ic in stat inc t l lat  \4, l ro le language anci  ski l ls  instrucr ion are not
contradictor,v bLrt, rather', complenrentarl '  approaciies in tireir instruction of strLrg-
gling beginnin-q feaders. The teachefs reported providrng educatjorr to stLrclents in
speciai edLtcation that u,as not nruch different fronr the instrLrction thel,plot,icleci to
othel  students.  The special  educat ion students did receive ruore intensive sound-.  iet-
ter-. and vvord-level skil ls instruction, br-rt the1, sito recei\/ed tire rich nrix of l i teracy
expel' iences that excellent primary-glades general education teacirers repoltecl pro-
viding to a\/erage arid above-a\iel 'age stl ldents.

Obserlations of Outstanding Teachers
Presslel  and hts associaies fo l lou'ed up the survevs ui t l r  obselvat ional  stuci ies of
sonte otttsiandirtg primar-r '- lei 'el  teachers-in parl icular ' .  oirLslanci inc cltrcle ,  l  teacit ,
ers. The cibselval ions of 'ciassloctnts \ \ ,ere conrlt lenrented Lrl  intervieu,s. Tjtc ciat l i
u 'et 'e attairzed Lrsing a ttrethorj  i ,r tou'n a-\ (et! . \ t iut!  contl tut ison istt ' : i r ,rss & Cri l l - j l .
l ! i9() t .  Tirc i r t i t ia i  lesui t  r , " rs a c ietai iecl  srrnurar.r ' r , , l  i i t r  c lentenis ol  instruct iorr  lor '
each classrr . ro l r t  i r t  the stucl \ ' r r td hou t l tosc elentclr ' .s  t r 'e le relateci  i ( r  o l te i tnot l le l  .
TI tetr  t i tc  r -esr-r i ts 1ot- indiv idLral  c lassr-olrnr u 'cre analvzr:( i  to 

-selrelaie 
nrole yenelrr l

conciustons l tcross c lassi  oor.ns.

{ip.slalr t\r'rr }orli 5l,rrr{r
In l l te i ' i rst  such stud1, ( \ \ /hal ton-N4cDoiralc l .  I r lcssic l , .  & l {ar t r l tstorr .  1998).  acini in is
l t 'atoi 's  at tc]  leacl i t t - r  s i lcc ia l ist i i  i r t  a nunr i rcr .o{ 'upslate Nen, \ 'or l i  school  c i is t ; ic ts \ \ 'ete
askc( l  t ( i  r tont i l tate a { i rst-glnde tcachel  in thei l  c l is t l ic t  n,hose leaching u,as consic l -
et 'eci  cxett tp lat ' ) ' i r t  l t t .o inot i r tg l i te lacl , .  a l rc l  unothcr ' te i rc l te l  in thc c l js t l ic t  q,hq n, i ,s
r :ot ts ic ie tccl  t t to i 'e 1_vl t ic l l  o i  lhc c l rst l ic l 's  sracle- l  teachers.  \ { /he n l i tc  stuci t  f icg:rrr .  t ] te

,;,

t
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satrple consisled oj l() teacners.5 o1 u'honr u,et3 notntnaled as oLttsianciing in pro-

1-rotin,u tireir studenLs'l iteracl' ancl i of r,"lrort u'ere tlomlnatecl as l l l(r 'e t1'pica1.

Several observers made multiple visits to the I0 first-grade classrooms. Tire vis

its to a classxront continued unti l the observers were conildent thal the\' \\,el 'e conl-

ing lc-r no neu, insights aboul what was going on in tire c.lassrclont. The teachcr inler-

viera,s were driven bi, the observations. That is, questrons u,ere desigtrecl to clari i ' t '

what the observers had seen during the classrrtom vistts. and each intefvie\ \ 'as Lai-
li.rred Lo rvhat thel' had seen in each leachet. s ora'tt classrttotn.

As part ol the obsen,ations. the researchers explicit lr ' looked iol indiciLtors o1'
l i teracl,achieventent in classroorns, beczLusc the tcseat'chers did no1 uranl Lo zlcccpt
the school district 's appraisals ol teachers as exemplarr ol ntore 11'pica1 \\ ' i thoul anv
oorroboration. Three rnciications ol aciriei,ement characterized cizrssr-oorrrs rvit ir higlr
l i teracl' achievernent compared lo those u'ith less achievement:

J.81, 15. end o1'the study, I 'eading achieventent clearll '  was betLel in sonre
classrooms than others. That is. in some classroorns most students were
reading books at ol above grade level by tite end of f irst glade, ra,hereas in
other classrooms lnan)/ stl ldents ra,ere reetding books well belou, grade 1evel.

2. By theend of the year. wlit ing was more advanced in sone classroorns than
in other classrooils. In some classrooms lnost students were \ /rit ing longer'
than one-page stories that were reasonabiy coherent. In these sarre class-
roolns, the students' punctuation, capitalization, and spell ing were often
quite good. In contrast, in the classroollls taught b)' *o." typical teachers,
the stories were much shorter on average (e.g.. perhaps two or tlrree lines
long) with less evidence that students understood and correctl), used punc-
tuation, capitalization, and spell ing conventions.

3. In some classroons student engagelnent was much more coirsistent than in
othel classrooms (i.e., in some classrooms, tnore of the students en-sa-qed ir
prodi-rctive leading, u,rit ing, or other acadenrc rctjvit), more of t l.re time than
in otirel classrooms). N4ost striking. classrooms ivith high leadin-l achieve-
nent also sliorved high writ ing achievement. N4oleover. iu the classes u,ith
ligh reading and ra,riting achievement. lnost studenls seemed to be wor'liing
pt'oductivelv on l iteracv lasks most of the trme.

Dulng i ire course oJ'the stirdl '. one teacher dropped out becxuse u1 pelsonal lea-
sons unrelated io the studl'. lsa1'jpo a total of 9 teachers tvilo tvete obseli 'ed and
iuter\/ iewed ovel the coulse of the year'. Of these nine. t irree stood out in lrr 'onrotin"
leading achievement, wlit ing achievemenl. and engagement. (T$/o of t irese oligi-
narll l , 11,er'. nonrinated as outstanding teaclters, atid otte rvas oliginailr, nommated as
more t;,pica1 of ir is distl ict.) Three leachet.s sk)od ouL as not being as successful as
the othels in getting theil childreu to reacl and u,r'r le ancl be engagecl in l i terac,r, ltctir,-
it ies. Tlu'ee rvere in the niclclle n,ith respecl to success in promoting tireil stuclents'
I i lc l l rc i ,  i lnd cn! :agcnlcnt .

In addition to djfferences in achievement. sonte striking cii l felerrces becan'ie
ii l t l tai-ent in thc teaching in classlootls u,it ir ir i-gir achicvcnrent on :l\/eragc, especially
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u, l ' t ic i t  tcat i in!  i lnci  \ \ ' r - t t l l !  i . lJ l r r r \ i l t r ! - l r i  :c : l t tecl  csl)cciai l \  l rosi t tvt .  t i l t  s t t tdenLs

seentecl  nr()sr  nr() t rval .ccl  t r , lc i r icve.  u ' i t l r  i r i -gtr  dr) ! i . r !cr lenl  i l r  t l resc c lasses. Sttrc ients

i r r  thcse classer '  \ \ 'e le tcaci i l l !  at td u ' r ' i t i t r - l  a l l  thc t in le:

l )u l  s iut l t l t .  l i teracr \ \ ' i ls  l )ar l  o l  v i r tLral l r  ever-r ' th i t t - l  that  rveni  otr  i r  t l ic  top t | r1s.

c lassloonts.  \ \ ' l rcn u,c ls l ,ecl  onc tcacircr  t ( )  cstnl i l tc  \ \ , i r l1 l )crcclr tagc ol  l rer  studcnts '

d:r t '  u ' lLs s l )enl  i lc t iv0l . \ '  rcacl i l l ! .  s l tc replred:

I  rvotr i t i  s : r i  t rcr l t i r i t r - l  \ \ ' r ' ( l i )  n,  l tc t l . . . i :  sr ,  i t t lc ! t ' i r lc t i  t l r l l  l t ,  t l r ' ; i r r r

; rc l r \ ' r l \  nr  i rct( .  l l |Jr  r rcr t l  l t ,  I t ; i r t i  5 i r l l r f t l l t t r .  S!  I  t i r iLt ic l  s; t r  i0t  t : rcn' l ] r t t r !

u,c ( i r r  t r r  l terr .  l l tc i t ' r ,  t r  tctr( i t t t l  lx)r ' i l ( )1.  S(r  nr()s l  o l  l l rc c j t t r  . . l1t t r  i t r t '

I l l l l t / ] l l , f i l  , t i  ! ! r i i l  i i ) , ! ' r t , , -1a;3l l  \ i l i !  i l r \ l  i l I r t j  u;r . \  l ( , i l lcrr i l , ( r t i r lL l i .  l l

.1!  r : : i : l i ; l { r  ' , ) t :  - i r l .  i , :  ! . i ; ! . r i l : . . l r r r i l ! . l i rL. . i '  l ) ,  \  i r , . , ,  i i j i ru

thal  sr : l r .  So i  c i  i rct tcr  s io l ) .  rcad t i tc s i - r . l r i .  arrd t l ren !o on. i l  s . j r rst  t t tcrc.

l t  s par l  o l  _vourdar ' .  Arrd t l ta l  s l toq i t  is  i r t  l terc,  toci .  ( ! \ / l tar lc l r i -McDonalcl

et  a l . .  I  991i .  p.  1 I  9 l

lrr l irct, in these classes, L)09t'rl the trnre ra'hen otrservers lookecl af()Llncl an(i esti-
nrated the pefcentage 01'stlrclents \4/ho \/ere on tasli, 90% <tl ' the stuclents \^/ere on
task. The high-achievrng classroonrs \ /ere bus)/ classroon.rs. abuzz r,t, i th reading and
i,i,r ' i t ing activit),.

Although all nine teachers cornbinecl skil l .r instruction \^,ith readin-s Iiterature
and u,rit ing, the teaclier.s u,ith the hi-chest aclrieving students seerned tcl inte_trate the
skil ls instruction u,ith the holistic activit ies better than did the teachers wltose stu-
dents had lowel levels of achievement. During the interviews the teachers r.r, ith high-
achieving students were emphatic that neither an exclusive skil ls orientation nor an
exclusive $,hole-lan,guage approach rvoulcl f it their students \ /ell. According to one
of the three teachers u,ith the highest achieverneut, teacl.rin-r be-einning reading is

a f ine balance betu,een immersing the chi ld in rvhole langua-ue and teach-
ing th lough.. .soLrnds. going bacL to r-rs i r rq ski l ls .  .  .  .  i f  yoLr don'(  har;e a
baiance. i t  s l l i i rd oi  l ike t r t , ins to 1ir  u scluare throush I  c i rc le.  l (  dgesl t ' l
r . l ,ork.)oLr don' t  connect u, i t i r  e i ,ervone i f  vou don' t  use a var iet \  o l  l teach-
i l tg j  str-ategres.  ( \ \ rhartc in- i \4cDortald c- t  a l . .  i1)9t i .  p.  l l4t

Gi i 'en t i t , , ' l ) r 'e. i ( )mi l iance oi  t i re r t ' i ro le- lunLl i lsr '  nroi le l  i r  u l ls late l leu ) 'or l , .  \ \ 'e were

slrLic l i  l l  i rora 'o1len these ieacirels t , , 'er-e lLb(r l r l  t l r t ' i r  s l i i i ls  i r . tst l r rct ion.  u i t i r  t l ,o of  lhe

th lee even uslnr basal  lnater iu ls l r r  devciop pironics s i i i l ls  in studetr l "s.  In c()nt fast ,  a

teachel  iu l i re iou'-aci i ier , ing gt 'ouP cxplai t red l . l re l lur l )ose cl l  hel  lcai l rnS gir)ups ln
this u 'ar ' :

Wcll .  busical l r ' .  $, i tcrr  $,c |e i rd oul  o l  Lhc bnsnl  books. r l 's  I ) ret t .v luuci t  leu( l -
i Ig the ncxt  s l r ) r ' -v-  \ \ ,1) i l t0ve] thal  r r ra.r 'bc.  i l r rc l  therr  t l retc are sontc.
s,orkbook l t i l -qes. . . . ' l  hc u, txkLrool l ; tagc i tsel l  is  a i r  assessutcl t  o l  u, l tat
t l rey lcad-;utd l ro i l '  t l te l ,  lo l lou, .  everr  dorvn thc l )asc.  .  ,  .  ISLrt . lust  o la l l l ,
l is tening to t l rcnr lctrd:  u,atching t l lcnt  to soe i l ' the,v ' re puf i r rg ul tcrrLiorr .
I i l l lou, i r rg alorrg u, l r i lc  othcls lezrcl .  ) 'ou ! i r tou, .  ) ,ou can tel l  so ntrrc l r . j r . rst  r r r
l l ta(  short  t i r rc- l tou' thc\ ' i t  cor l i lL alr lng."  ( \ \ /hartol t -N, lc l )onalc l  et  a l . .
l ( . ) ( ) t i .  I r .  I  l6 l
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\\/ irai u'as alstr stri l i in-c durirt-l ever,t visit to ti ic thlee mclsl baianceci classrooms
was thc uunrbet' oi ' sl i l l-oriented miiri- lesscins. These leachers seemed to nonitor.
their students carefuli l , to delecl u,hiclr ones needed a uinj-lesson and u,hen t5e),
needec] it (e.9.. a nrini-lesson on the sound "h" makes as a student stfl iggled to spell
the word "hearl"). Despite the l ieqLrencl,ol lrrini-lessons. t lrese classes neyer seenred
iike shlls-driven classrooms, becetuse the students were inrmersed iit reaclirrg excel-
lent children's lrade bocti ls and in u,rit in! real stories and essavs.

ln contlasl to the leachers oi students n,ith the hrghest achievement. the other.
.caclters uiht) were ctbsen,e(j did not i lLegraLe skil ls jnstructron and irolrstic e>lperi
:nce.s tlearll 'as u,ell. Rather, classt'oonrs seenred to irave tintes set aside irtr skil ls
cachinr and ti i l tes set aside 1ix'reaciinr and u'nling. For e;lantpic. in oitseryin-l l
lasses l l, i th ioiver achievenent. the speli ing lessons had no iater conlrectiol Lo
rpell ing during r.l 'r i t ing (invented spell ings in conrpositions were accepred, eyen for
vords covered in spell ing lessons). The connection between skil ls Jearning and
Lpplication in the highest achieving classrooms was nol as apparent in the otirer
l iLssrooms observed in this investigation.

Classrooms i.l,ith the highest achievement always I'rad a great cleai going en-jp
,arl icular'. a iot of instruction. E,ven mundane events, such as fi l l ing a stapler, were
'ansfbrnied into lessons in the classrooms."r,ith the highest achievernent (e.g., the
:acher asked students to name the color of the stapler-\,hich was silver, a neu,
ocabulary wold for them). In the higher'-achieving classrooms, ciassroom routlnes,
rch as dismissal, were transformed into instruction (e.g., by requiring students to
rell words to get into the dismissal hne). In contrast, instruction was not nearly as
ruch an every-minute thing in fir'st-grade classes with iower achievement. Many
rore lessons in the higher-achieving classes involved scaffolding; the teacher pro-
Ldedjust enough support so the student could begin to rnake progress on a task but
rt so much as to be doing the task for the student,

Scaffolding required that the teacher monrtor students carefuliy apd consis-
ntlr ' , 11 aiso required that the teacher thoroughll, understoocl the taslts stuclents u,ere
tempting (e.-9.. har'1ng a complete l inou'ledge of phonics to be able to scaffold stu-
)nts'soundiltg out words). Scaffoiding 14,s5 svgl'1,14,i1sre in the-high achieying class,
otns and much niore ptoruineut in the irigher-aciriei'ing thal t1.re lower aciiieyilg
ts ses.

ln the higher.-achieving classloonrs stlldeirts u,ele slrongl_r, encouragecj to do
ittgs orl thejt' ou'tt as tttucit as possible. As childlen u,ere taugitt u'or.d attacil.
elling. and conrplehension strategies. iirey, also n,ere taugirt lo use tire srraregles
lelle\/el'tltev lvet'e appropriate. Wiren students did self-regr-rlate. teachers u,ith high-
hievitig classes oflelt noted the self-r 'egulatiou and t 'ein{blced it. Thus. after. a bo;,
med Kei,in self-conected hrmsell 'duling leacling. his teacher lemarked. ,,W5e1

ryin macle a nris[alie, what did he clo? . . . Yes. he went back over.it. l t 's okay to
rke n'ristakes." Teachers u'lth high-achieving sl.udents consistentl l, encoura-eed sti,r-
Its to self-mortitol how rvell they rver-e doing and to urake corrections as necess:ir)/.

The higher-achievirrg classroonts teveaied a tholough integlaliou of'reading and
itrrtg. Cottsistentl l ' .  str-rdents wet'e askeci lo lcsponcl to what the1,t 'caci b1,ra,tir i lg.
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-{ is(r .  : tL ldcnLs i l  t l rc hj l l , -acl l rvrr tL c i r rsscs c j t t l  l r  gtcut  c lc l i  ( ) i  lcaci in l  o l  t i re j r  ou,rr

ut i t rng.  espccial l r  t i rer l  r rLrgir  c i lu i ts.  as paf l  ( ) l  rd\  lsn! .  Ol ten. r . r ' r ' i t in l  ussi ! r r r r r : r ' r t : ,

rer lL i i i 'ec l  resear-ch. .s()  stLldenl .s hacl  tc,  l l r rc l  nraler jzr ls i r r  thc l ib larv i -Lrc l  othcr l r l t rces
an( l  t i te l  rcacl  t i retr i .  Ther thc s ludent-q \ \ ' rote lLb()Lr l  t i r r  toJr i l  l r r  i r rcoryronrt i t r l  idcls
j lonr thc nratcr ia js t i rer  { i rLrr t i  in t i rc l ibrar- t ' .  } ' t .o ject : .  sLtc: l t  us th is pcr-nt i tLecl  i ln rnie-

gratrol  o l  leacl inc.  u,r i t ing.  i lnd colr tent  lcat 'n in l .  J 'hesc ctosscurr ict-r la l  eorrrrceLrol ts

wit( '  l t t ' ( ) t ] i l l lenl  1 l t  t l t f  l l lg l t  a l l l i lcVl l t !  L l i r \ \ , r ) { ' l l l \

l ' i r t '  l : l rc l rcr-s u ' i t i i  i r t r i i - le i l lc \  nt l r  i j iassc,  l raU 1r ig1,  e) , l lcct l i i ( )n: ,  t i rat  t i t r : i r  stLt-

r ierr ts coLr ld icar-r  l r rc l  t i tzr l  t i rcr  cot t ic i  l rc lcat lers zr t rc l  u ' r ' i tc ls.  Thc c1' l ic t ivc tc i rc i rcr ' : ,

:ot t t l l rLr t t t r^ateC u " tnn-clr , "  iL l l i tL lC! l ( ,  l l te i r -s iudtnl :  1. t rs:  i t r l in, : '  \ \ ' i l (  nol  l r  nrol t lent  in

- l r : : i r r . , l l r r  
j i r i i f i r j ic j ' i71cd i , \  i i r ! j ,  d! i l iL- \c l l lc l ) i .  T i rc:r  ic l r - l l : t 's  i l i rd i r  sci  r ) i  t r rL l I l t lu:r

lbl the tasks that u,ele repeated evel') 'dil),. u,rt it nrolning nreetings. lr lovellteltt t() spe-
ci i t l  c lasses, and disnr issals al l  taking place ef f ic ient l , t .  CJeal l1, .  in these classrurorns
nrLrch planning had occLrn'ed in aclvance cll ' thc school dal'. trLrt at t l le sante tinre these
teachers seemed to be able t() accommodate I ' lexibll ' the nroirent-1r1,-nrcll.uenl nee{is
oi  lheir  students,  n ' lany ol  n,hich u,ere unpredictable (e.9. .  p lovidirrg mini- lessons tcr
sntall sroups of students u,herr a need becanle appafent).

In sLrrnnrary, the stron_e classroonrs in tlre S/halton-l\4cDonald et al. (1998)
studv evidenced a balancin,sr of a nurnber of instl l ictional conrponents. Of particular
relevance, all the students i lr the ver)'best classloor.r.rs u,ele integrated well into the
balanced instruction, with ever_v student receiving both skil ls instruction and holistic
cr 'nct ' ienne< et  h i< nr l rer  nnrrrncrerrnr,  lcrrel

h:alional Stutll of Grade-I Ibat:hers

After Whafton-lr4cDonald et al.. Pressley' et al. (2001t see also Presslel,, All ingron,
\\/harton-N4cDonald. Block, & lt4or:'ou,. 2001,r studied a national sample of _er.ade-1
teachels, A-eain. sorle teachels \r1ere outslandin-c irr pr.onrotinl acirievernent of their
students and others were less effective. As in \4,'harton-McDonald el al. (1998t. the
balancrng of  ski l ls  teachine and hol ist ic inst luct ion \ \ 'as urore certain i l  the strons
classroonrs than the weaker ciassrooms.

Also consistert t  r r ' i t l t  the \ \ 'hal ton-\4cDonald et  a i .  t19c)8)studr, .  ntuch insr luc-
I tot t  uas goin-r  on-of  let tet-  l r r tc l  : i . ru;rc l - le le l  s i , i i ls .  u 'orc i  reco.ni i ion s l i r l is .  rocalr-
tt latr. lotttpteitenstt ' l tt stt 'ategie-r. artcl u,r-it in-g sirategies. .{ncl t ite slLldr: nts u cle r-ead-
rng exccl lent  i i tcr tatut 'e.  l i te la lu lc t l tat  expancls chi ldren's l i i tou, ledge ancl
Lrrtdcrstancliug o1'tlte u,orld. Et'er-r chilcl in t irese classroor.us u'as ir.nurelsc:d in this
t ich t r t i t l t ic t r t t lPortel t t  i r tst f l lc l . ional  u 'o l ld.  a r" 'or lc l  i r t  rvhich ever- \ ,chi lc j  t -ecei i ,ecl  a
Lralat tcc r t { 's l i i l ls  i t rst t ' r . rct ion nncl  hol ist ic expel iences al) l l i  o l ) r i l te { i r l  h int  o l  l rcr .

illotiraIion ,5lrrdi cs

N4ost lecett t l l , .  Pressle) 'at tc l  h is col leagt les ha1 rr t l tecl  thal  {5c ef  fect ivc tcachers they
stLrci ied engagecl  thei l  stuclents in l i teracy instruct ion.  ' l ' l re l ,  c l ic l  r t ruclr  to i l tot ivate st t l -
det t ts to tcad at td wr i te.  Thus. Bosl ter .  I inphacl .  arrc l  Prcsslc\ , ( in pr.ess) c lccic led to
ioct ts l  stLrc l l '  o l  g lacle -  l  l i tc l i tc , \ ,  i r ts{r 'ucl ion on nrot ivat iorr .  '1 ' l tcy,  o l tse lvccl  7 grrrdc-
I  c lasst 'oot ls { i r r -a veat ' , ' lu,o ol  t l r r rse c lusslor)rrs \ \ /crc c l is l i r r lLr ishecl  i r r  that  thet t '
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slucicnls \ /ere mLrcir mor'c en!.Ligecl in readrng ancl u' I iLinl]  lharl  i r t  t l lc ot i ler class-

f()o1ts. T'he eltgagemenl \ \ /as l lol  accldenLal. ho\r,et 'et.  1c.rr thc engagii lg Leachel 's.

compared t() the ot i tet f l t ,e leachers. did mucit L() lrot ivalc their si l ldenls. ln iact. the

t\ /() mosl engaging teachers each usecl trore t i tatt  40 dif{elent mechanist lr :  Lu ntol i

yate their st l ldents l .o clo things l i terate ( l{aphael..Bognet. I ' l 'essiel ' .  Shell .  & l t4asLels.

2(X) l l ,  including thc i i r l lowing:

:n( uul  J! i  l l r  L( ,u l le l  i l t lVe i , ' l i t ' t r int

dorvtrplavinl cotnpettt l0l l

i roldins studenLs accottnLable iot '  thcrl  pel ' lort l lances

plrr i l t  t i r r ;  l t ig l r  expccl i r t  iur ts

>clLf l i r l  ci in_g studenl learnin g

ntaktng l ibrarl '  and crosscurricular connections to col l lent covered in class

encouragin-tt  aulot lom)' and chojce

l l r t ' i t r - t  i r  gcrt l le.  c l t r i t tg ntanttet

interacting r.r, i th students posit ively, ntaking honle-school col lnectiol ls

providing opportunist ic mini- lessorls

reteaching \l,hen students failed to Llnderstand the first tili.re

nlaking personal connections with students

sr.rpport i  ru appropr iate I i  sk- taki  I rg

nrakiDg the clrssloont fun

encouraging creative and independent thinking bi' str:denls.

The classroon.rs of the tu,o real ly engaging teachers were dist inguished bi,  interest-

iug content a1d tasks, appropriately challenging material, and deptlt of coverage.

Tire leaily engaging teachers also presented abstract content personally and con-

clereiy.  had clear Iearnirrg object ives.  used ef feci ive plaise and feedbrck.  nrodeled

thinkrng and problem,solving ski l ls, encouraged st ick-u' i th- i t-ness, and expiained

the relevance of u,hat u'as being tau-sht. The engaging teacirer-s encouraged ihetr stu-

dents to beiieve titev could achieve their goals s'ith effot. Their classroom rrrallage-

nlent \vas superb. so 
-eood 

tltat disciplinal), evenls Larei-t, occul]ed and $,ere irardl)'

noticeable u,heu the)' did The engagin-l teachers air.r,avs klieu' u'hat evert' tttetttbeL

of t i re class *,as doing aud interYened q'hen studerits scetl lcci puzzlcd ol were noi

nraking progress,

Ope o1'the exempiarv te achers f i 'orn t ire nation\^' ide stLrdl '  of effect ive l i rst-gi 'ade

i i tet 'aci ' instruct ion (Pressiel ' .  r fr /harton-N4cDonald. et al. .200lJ came f iott i  a distr. ict

that irnplenrented t ire Reading Recovetl '  progral l t ,  Reading Recot'et) '  is an ear' l1'

intelvention prosratl t  used t i ,pical11,r ' , ' i th f i rsl-glade students u'ho are rt tal i i r tg slorv

progress in learning lo lead in the general classt 'ot 'r t . t l  (Lyons, Pit tnel l ,  & DeFoid,

1993). Studeuts are taken out of the classroorn fol a hal l 'hor-r l  dai l1, fol the one-to-

one tLrtoi ' ing that is Reading Recovet 'y.

Tirese sessions lol low a st lucturecl Jolmirt,  balancing phonics $' i th st l i t teg),

inst luct ion dLu' ing scaiJ'olded r.eading and u,r i t ing. Thc tutoring can cotttrnue foi ' i ts

long as i t  sel. l tester. The exenlplal ' ) /  leacher'  u'ho l tad bcel l  l rai lrccl as a I{eading
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l {c i :o i ,e l r  l i l t ( ) r .  \^ 'a\  ln,-() l ' t l ( ) r - r i ln- !  i t t i r , i tc t  " lussrt ,o l l r  teaci t in:r  r t t r r t \  t r l  l i )c r lst lL l r ' .

t ior ta l  Jrr-ucLiccs l l rc l  str- i t tcs ic: .  o i  l {cat l i l l !  J iscu1's l ' r
' f l ra l  t l r rs () l t f  t i rachcr i r reot 'Por 'atcd s()  l t l t tc i t  o l  I lcadrr t l  I iccovi : f t  inLt i  c lassloot l

i r rs l luct ion ; r lorrpLcd I(ocirrr-1.  I ' rcsslcr .  l r lc l  SloLl l )  ( l (X) l r  t ( )  cxi) lo l i r  i ror . i  , , ,1,a '

tcaclrcr ' : ,  in t l r r  s i i r r rc dist l rct  t , r 'c tc l t i t t ts let t t t t l  i t t t t ,  t i ret t  t : i r , rssroonts u, i rat  t l rcr  l raci

lcar-nct l  u:  l ic ld i r r r :  i lc iot : ; ' '  iL l l ( ) t ' . . .  ic l ,  i ) i - l l l l iLr ' - \  - i r : t 'c i  Lcachcls \ \ /cr t  ob.scf  i 'c1i  1;1,g,

l l tc  eoLr lsr 'o l  lu,o vel fs. . l \ la in.  t l t t  t i rc l i t r , t l  t r l  c l r r r lu l l i  c ! ) l r l ) i i ! is() l  \ \ ' i r : ,  us(r t i  {StruLtss

& ( .o| i r r t t .  lL) t ) { ) r  i t t  t i rc tLuluLi i ! -  l - ) ioLcs:  o1 r i i t l i r  col l re l iot ,  t t r r r i  l r rnLlr 's is.  le i rc i rcr ' : ,

$i l l r  l t r , r i  r ' l t i t i t i ; t - l ,  l l rL i  : . . .1) j l r : ' t r - r  i l ,  ; ( : i tL l l l i !  1.1: : : i l i : : - ' .  \ iat :  ! l l { ,1 : ' i i i . ' : l ' ,  i .  r i r :  l t t r

t t t : l t ' . r , : t , ' i . - :  ; t i r -1, , ; ;  . i i r r  LJir- i  i l ! :  - l : : l i : - l i r  r l i , l ) l i i r : , . / -st ,  t t i  i (c i ic l t t t l  I tcc0r,ct '_t  i l l

urcrr  lerrcr i l i  c l i - rssro()nl  r r tstr t tct ior t .  an( l  thei l  i r tstrLrct iorr  seenrecl  l l t ( ) r 'e I i l ie t l le
instruct iorL oi  excnlpl l f )  teachels tn t l te ear l ier  stLrdies ( I toehr is et  a l . .  in ple.ssl .  ln
paft icular ' ,  t l re l i te lac-\ ' instrLrct io i r  ( ) i  thcse teachels u 'as l i  cornplex balance oJ c i i l 'cc l
inst luct ion.  o l l "cn i l r  thc f i r l r r  o1 nr in i - lcssons artd in the context  o1'aLrthcnt ic lcading
and u,r ' i ( in_g act iv i t ies.  $, i th t l le teachers beir t l  pal t icular ' l t ,sensi t ive to t l ie conlpe-
terrcies ol each stLldent an(l t l ' le scafl ir lcLn-l necessar_\' iol developmeut o{' sell-regu-
lat ion.

As this art ic le is bein- l  pLrbl ished, Sala Dolezal ,  L indsel ,  Mohan, A4el issa
Vincent. ancl N4iclrael Pressle_y ale carrl, ipg clul a sinri lar analvsis at t l ie grade-3 level.
The preliminarl, 1'er11l1t afe sil.nilar': The ninoritv of grade-3 teachers are feall),
errq;r l r r r l .  i rnd the p11o1r ' iJ1o te;rc l re l 's  i r le doirrg nt t tch to r l lot ivate t l re i l  s tLrdents rela-
tive to the less engaging teachers.

The Presslel,grollp has 
-qenelated 

a 
-creat 

deal of lesearch estabiishing that
excelient elenlentar)/ instruction elltails a conll iex balancing of a ntl l l lbet oi contpo-
nents including both ski l ls-based artd hol ist ic tasks.  Also.  mucir  

-voes 
ou to encour-

age srLldents '  r , r ' i l l  to learn.  to encoLl |age t i re i i  engagenrent jn l i te|rc1 -deYelrrpntent
iasks, especiall l '  r 'eal reading alrd \\ 'r ' i t irg.

l{tllt \:{tID {l'llD COlilPONll\l'S Otr tt tt{\eEiI}
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lJ  t i rc lesul is c iescr i i red in t i rc l l rst  sccLiort  i .uLi ' t ' r ro l  becn Icceir .ccl  posi t r r . , : i r  br  thosc

u'hc iL lc str 'on! l - \  c()r l rn j t te( l  to s i , j i ls  jnsLruct i r rn ol  u 'holc iu i rguase. t i tcr  i rnvr- 'beett

Leccivecl  err thusiast ic l l l -1 'b1 nrarrr  ot i rer .s u ' l ro lecogrr ize that  c l l 'ect ivc insrrLrct ior t
r r r :st  inclucle nr i r l t ip le colnl)onents- Even so. 1ur t l re nrosl  l lat ' i .  l i te l ' t rcy lesearchers
I tat 'e coircelned thernselves u ' r th Part icr-r la i 'e lc i lenl .s oJ ' i r rstnrct ion as t l re1,  l tave car '

r iecl  Out |csei l rch on c{ ' iect iVe J) l  i rct icc.  Thrs is corrs jstenl  u, i lh t l re t ILre exl ter | inrent
bei l rg a high ic lcal  {o l  establ i .shing i l  c i lL l : ie- lnd-el ' i .cct  le l l t ionship Lrctrvcen an

ir tstnrct ior ta l  praclrce at tc l  an cr lucat ional  ( )utc()nre (Nat ionir l  l i .cacl ing I ranel .  2000).
' i i .uc cxpel i rnents lend t l icnrselves wel l  to evaluut i r rg i r r r l iv ic lur l  cotnp, )ncnts () f

inst |Lrct io l l .  i r l  1 l rct .  lhe t l t l t t tY t tLte cxl tet i r t tct t ts i t t t t l  c l t tasi-exl tct i t t iL l l ts  l i )c l " ts i t ls  o l l

lcat l i t t r  tnst tuct ion l tavc Pr.ovic lc<1 l r  grcr l  c lc: t l  o l  in l i r lnt iL( i r rn i l i r ( )u l  cont l ) ( ) l tents that

c i t t t  hc l r r l t lcc l  lo i t tstr - l tct i r r r r  u i t l r  bcrrc l ' r t .  t ( ]LrLsi-c l , l rc l i l lcnls in\ ,o lvd c() lnf la l is( l l1s


